[image: image87.jpg]


       [image: image2.png]children’s environments research group



      [image: image3.jpg]Bernard van Leer == Foundation



    [image: image4.jpg]unicef@&

Innocenti Research Centre




	The Child Friendly Community Assessment Tools


	A Facilitator’s Guide to the Local Assessment of Children’s Rights


The Child Friendly Cities Research Initiative

The Innocenti Research Centre of UNICEF and Childwatch International

March 2011
The Child Friendly Community Assessment Toolkit is a collaboration of the Childwatch International Research Network and the UNICEF Innocenti Research Centre (IRC). It has been coordinated jointly by the Children’s Environments Research Group (CERG and IRC.  

Research Coordination: 

Roger Hart and Pamela Wridt, The Children’s Environments Research Group, The Graduate Centre of the City University of New York

Dora Giusti, Innocenti Research Centre, UNICEF, Florence

Community Assessment Tools:

Roger Hart 

Selim Iltus
Maddy Fox 

A, ,AA,Anupama Nallari

Pamela Wridt

Dora Giusti

Governance Reflection Tools:

Roger Hart

Selim Iltus

Hillary Caldwell

Jennifer Tang
Dora Giusti

Facilitator’s Guidebook:

Roger Hart

Pamela Wridt

Dora Giusti
Advisors:

Christoph Baker 

Sheridan Bartlett
Leo Burd
Ferran Casas  

Monica Gonzalez 

Liisa Horelli 

Marketta Kyyta 

Liz Kerrins 
Gerison Lansdowne
Ray Lorenzo 

Jumana Haj-Ahmad 

Jorgelina Hardoy

Karen Malone 

O'Brien Margaret

Francesca Moneti

Mary Racelis 

David Satterthwaite
Rose September
Brett Stoudt
Pernille Skotte 

Willem van Vliet

Funding: 

In addition to funding from UNICEF and Childwatch International, this project has involved support from the following:  CERG was funded by the One Foundation of Ireland for conceptualising a system of community assessment of conditions for children and the concept for the pictorial tools used in this guide emerged from that project.  The Bernard Van Leer Foundation supported the international piloting and revisions of the assessment toolkit, which has greatly enriched the development of this Guidebook.

Table of Contents

71.  Introduction

1.1.
Background
7
1.2 
About the guidebook and the assessment methodology
8
2.
The Strengths and Weaknesses of a Participatory Community-Based Survey Tool
9
2.1.
Using the Tools for a Citywide Assessment
10
3.
Description of the Tools
11
3.1.
The Choice of Child Friendly Community Dimensions and Indicators
13
3.2.
The Design, Wording and Interpretation of the Assessment Indicators
15
4.
Preparing for the Use of the Assessment Tools
16
4.1. Connecting the Assessment Process with Local Community Governance Structures, Policies and Initiatives for Children
16
4.2.
Defining the Community
16
4.3.
How to Achieve the Most Democratically Representative Assessment Process with Community-Based Organizations
17
4.3.1.
Using the Community Assessment Process in Schools
17
4.3.2.
The Strategic Sampling of Excluded Children
18
4.4.
Forming a Community-Based Assessment Committee
18
4.5.
Adapting the Tools for Local Relevance
19
4.6.
Identifying Community Facilitator(s)
20
4.6.1.
Characteristics of Ideal Facilitators
20
4.6.2.
Youth Facilitators
20
4.7.
Suggested Composition of the Groups
20
4.8.
Suggested Size of Groups
22
4.9.
The Number of Groups
22
4.10.
Conducting the Assessments in Different Settings
22
4.11.
The Ethical Recruitment and Engagement of Participants
22
4.12.
Organizing the Space
25
4.13.
Materials Required
25
4.14.
Tips on Communication with Parents and Children
26
5.
The Assessment Process Step by Step
26
5.2.
Small Group Assessments
27
5.2.1.
Warm Up Activities
28
5.2.2.
Gathering Group Data
29
5.2.3.
Group Discussion of Results
32
5.2.4.
Concluding the Session
35
5.3.
Synthesising the Data and Creating Visuals
35
5.3.1.
Summarizing Participant Responses into Average Ratings
36
5.3.2.
Summarizing Participant Responses into Percentages
38
5.3.3.
Dealing with Errors in the Data
39
5.4.
Reporting the Data in Child-Friendly Summary Tables and Figures
40
5.4.1.
Summarizing Participant Responses in Quantitative Formats
40
5.4.2.
 Summarizing Participant Responses in Simple Formats
44
5.3.
Community-Wide Meetings
44
5.4.1: Linking the conclusion of the Assessment to Responsible Agencies
45
5.4.2: The use of municipal data at community meetings
45
5.4.3:  An inter-generational autobiographical workshop
46
5.4.
Sharing the Results Beyond the Community Meeting
47
5.5.
Developing a Community Plan of Action for Children
48
5.6.
Monitoring the Process with the Tools
50
APPENDIX A: CFC INDICATORS
51
APPENDIX B: SMALL GROUP ASSESSMENT PROTOCOL USED IN THE PHILIPPINES
65
APPENDIXC: CFC MUNICIPAL DATASETS
67

 

1.  Introduction
1.1. Background
The Child Friendly Cities Initiative (CFCI)
 is a worldwide movement advocating for the fulfilment of children's rights at the level of cities and communities. It recognizes that while much progress has been made in many countries to develop national level policies, strategies, and programs to achieve children's rights there is a need to do more to bring the children's rights agenda down to the local level. The Child Friendly City (CFC) approach involves the simultaneous engagement of citizens acting on children’s rights at the community level and government and non-government agencies officials improving governance for children at the municipal level. It promotes: (1) broad awareness of children's rights, (2) critical assessment of living conditions for children and potential advocacy and planning actions at the community level, (3) improved local governance for children through an integrated cross-sectoral approach to the development, implementation and evaluation of policies, laws, and budgets affecting children and (4) improved participation of children, parents and caregivers in the governance decisions affecting children’s well being and development in the community.

The CFCI Secretariat was established at the UNICEF Innocenti Research Centre in 2000 to serve as a common point of reference for the Child Friendly City movement, and the location of a website and an online database (www.childfriendlycities.org) about the topic.  The website contains a wealth of information on good practices, tools, parameters and other materials to support the creation of child friendly cities and communities. An important contribution to the CFCI is the CFC Framework
 which has been a useful advocacy and programme guidance tool for municipalities. Although one of the ‘building blocks’ of this  CFC Framework  is assessment, relatively little has been done in this domain. 

A UNICEF Consultation held in Geneva in 2008,
 concluded that a crucial missing element in the initiative was a set of participatory assessment tools with indicators of ‘child friendliness’, based on the full breadth of the CRC. To address this need, the Child Friendly Cities and Communities Research Initiative was undertaken in 2008 by the Childwatch International Research Network and the UNICEF Innocenti Research Centre (IRC).  The research was coordinated by both IRC and the Children’s Environments Research Group (CERG) of the City University of New York. 

One of the concrete products of this research initiative is this Guidebook and the associated assessment toolkit.
 The toolkit was implemented and field-tested in 2009-2010 in partnership with UNICEF Country Offices, National Committees, academics, local authorities, and community residents in nine countries that had experience on Child Friendly Cities: Brazil, the Dominican Republic, France, Italy, Jordan, Morocco, the Philippines, Spain and Sudan.  The lessons learned from the field assessment are incorporated into this Guidebook, along with visuals and real world examples.
1.2 
About the guidebook and the assessment methodology

This guidebook describes a detailed step-by-step process for broadly assessing and monitoring children’s living conditions in communities of cities and towns of different sizes as well as in rural communities. The UN Convention on the Rights of the Child (CRC) served as the framework for determining what range of conditions should be assessed.  The methodology, which relies on a series of data collection and assessment tools, is designed for the process to be handled by a person with no formal experience in research, such as a community leader or schoolteacher. Furthermore, a key feature of the methodology is that it allows for high levels of participation by community residents, both adults and children.

The assessment process outlined in the guidebook enables the collection of community level data on a broad range of child rights and can be used for the following purposes:

· Community use. Data can be collected and analysed by community residents to identify priority areas for action to enhance living conditions for children. The findings from this assessment can then be used by community residents for advocacy purposes with local authorities or as a guide for their own direct actions to improve their community. Data can subsequently be collected using the same tools by a community for periodic monitoring of progress with regard to the living conditions of children. 
· Municipal use. The methodology and tools are also valuable for providing municipal government decision-makers with more fine-tuned data, and on a much greater range of dimensions than is typically available for city-level planning for children. While the process for using the tools focuses on the community-level collection of data, this guide also discusses the different ways that municipalities could use the tools for citywide data collection.

Typically, when community residents are involved in participatory community research very small numbers of people are involved, and the data tends to be only qualitative.  In the rare instances when a community collects quantitative data, it is usually on a narrow range of observable data, such as mapping the number of dwellings, wells or toilets in a community. The tools described in this guide allow for collection of both  simple quantitative data  and qualitative data. The data collected concerns a wide and comprehensive range of indicators on children that usually do not appear in official government statistics.  

Because the process of data collection is participatory, the tools also have the additional benefit of raising awareness of children’s rights with the public and with government and non-governmental officials. For those communities that are not currently engaged in working for children, the use of the tools has the potential of inspiring residents to become more active for children. The assessment process can be valuable for a wide range of community development initiatives as well as for more generally building the interest and capacity of local authorities and civil society to work for the creation of child friendly communities and cities. 

In addition to the tools described in this guide, a “CFC Governance Reflection Tool” has been developed in parallel, to be used by government officials.  This tool is designed to assist personnel from across all government agencies to look critically at the governance structures and processes used to support children’s rights.  
.

2. The Strengths and Weaknesses of a Participatory Community-Based Survey Tool

All approaches to research involve making compromises; there is no single approach that offers the “truth” without reservation.  Community participatory research should not be bounded or judged by the same guidelines as traditional household sample surveys, nor vice versa; the two approaches have different strengths and weaknesses. Traditional methods can achieve high levels of representativeness and reliability through statistically rigorous sampling and the execution of research by professionals but they typically do not enable community residents to play a role in creating valid data or in helping to interpret it. The tools described in this guide enable residents of a community to be involved in collecting, analysing and interpreting data themselves.

The greatest strengths of a participatory community survey approach are:

· Community residents can choose to collect data that they consider relevant to their everyday lives;

· Community residents can interpret and offer a critique of the data, bringing insights that could only come from those who have a n intimate knowledge of the community;

· Data can be owned, understood and used by the community for its own purposes;

· Data collection can be managed by people not trained in research, thereby greatly reducing the costs, and enabling data to be collected in communities that might never otherwise be assessed, or assessed only very infrequently;
· While the data cannot be claimed to be representative in the formal sense of a statistical sampling of households, a sensitive and competent community facilitator can make sure that groups of children and parents are included in the research who are not normally captured in traditional surveys because they are so marginalised in a community, and may not even exist on the maps that researchers use to identify households.

· By enabling children in a community, and the full range of adults who care for them, to respond to the same sets of questions on children’s rights and living conditions, it is possible for a community to have dialogs across types of households and ages of children that have never before occurred in the community. Such dialogs offer community residents the chance to discuss the situation of their children in a much richer, more inclusive and democratic manner than would otherwise be possible.

Some of the weaknesses of data collected through a participatory community survey are:

· If collected through voluntary participation the data cannot be claimed to be as representative of the full range of persons as the data that is collected through a traditional household survey, with its statistically representative sampling of the whole area that is being sampled. However, it should be noted that the tools described in this guide could also be used in such a formal sampling manner, even though that approach is not described here.

· When collecting data through a group-based methodology (as in this assessment process), it is possible that individuals will influence the responses of one another. This issue has been taken into account in designing the process for using these tools but the solutions are not perfect. This contrasts with traditional surveys whereby individual interviews or survey forms are kept entirely confidential and the responses are never shared between respondents. 

· Because the data is not representative of the full range of persons that a traditional household survey offers, some municipalities may not consider the data valid for making policy decisions.  Municipal stakeholders may need to be educated on the values of participatory research before they will take it into account in their decision-making processes.  To help with this issue, this guide provides some suggestions for reporting the data to local authorities.
2.1. Using the Tools for a Citywide Assessment

Although the data and the conclusions from the community assessment process can be confidently shown to the city government as a valid account of each community’s concerns for children, for reasons that have already been given, the data cannot be considered statistically representative of a community and used to compare data from one community with another.  However, if a municipal government wants comparative data across communities it is possible to use the assessment tools in a more conventional manner for interviewing a representative sampling of households from different communities.  The government might, for example, choose to use the tools for a strategic sampling of the most vulnerable communities and disadvantaged groups in the municipality.  The tools could even be used for formal, city-wide household-level sampling and analysis to supplement household census data but that would be an expensive and time-consuming proposition.  While these approaches would offer local government agencies valuable comparative data to help them plan the equitable distribution of resources and services across all communities, this type of city-wide survey strategy does not typically enable community residents to help interpret the data or even to view the data.  However, it is worth repeating that all research strategies involve compromise.  

While community-based organizations are able to collect and analyze data, they are too few in number to offer a broad solution to give all children and parents of a city or region the opportunity to provide data on their own conditions for the whole city.  In addition, community-based organizations and municipalities may not have the resources to carry out a comprehensive, citywide assessment.  Schools are a possible alternative.  If the data is collected through schools then a systematic statistical comparison, showing geographic variations across a municipality is possible. This would require that all of the schools, or at least a statistically representative sample of the schools, in a municipality agree to use the survey. The data could then be assembled for citywide quantitative comparison alongside other data that is typically collected, such as census data and health data. 
The data from an assessment process in schools could only claim to be representative of a city’s population of schoolchildren of course, and this would be a problem in cities where a large proportion of children do not attend school. The data could be shown alongside a map of the municipality’s pattern of school attendance, and supplemented with data collected by excluded groups of non-school going children. An important value of using the tools in schools is that they can be a valuable means for children to learn about the meaning of children’s rights in relation to their everyday lives. Teachers could allow children more time and hence depth than most community organisations could, to discuss how the patterns of children’s rights differ for boys and girls of different ages and for different groups within the community. Furthermore, through homework and school/community meetings, the assessment tools could also be used to collect the perspectives of parents on their own childhoods and how community conditions are changing. But while this process of using the tools in schools might work for some cities we have to recognise again that this assessment strategy involves compromises. For example schools are often settings where children do not feel liberated to fully express their own ideas.  
3. Description of the Tools
The assessment tools are designed to be comprehendible and interesting for children and parents. They use a pictorial layout and the data is recorded visually by the participants using visual symbols (stick-on labels or marks using pens).  In this way, they can be used and interpreted by people with a wide range of ages and degrees of literacy. The primary intention is that after completing the assessment, community groups can immediately view the overall visual patterns they have produced to identify strengths and weaknesses of their community. This enables them to collectively identify priorities as the basis for developing a local plan of action and advocacy and for dialogues with local authorities.

The six assessment tools described in this guide are summarized in the table below (Figure 1).  Figure 1 provides a summary of each tool, its target population, and the total number of assessment items for each dimension of children’s rights (described in the next section).  The tools are designed to enable the comparison of the perceptions of children, adolescents, parents and community service providers within one community.  Each group has a few items unique to their particular circumstance or age but most items are identical or similar across the three types of users and age groups of children. For example, adolescents are asked about their reproductive health and pre-school parents are asked about access to early childhood care.  The children’s tool is shorter in length than the adolescents’ tool to help maintain younger children’s engagement in the process. The primary and secondary school parent surveys have more items than the pre-school parents due to the complexity of community issues that older children face. The community service providers’ tool is the longest because it contains all of the assessment items from the six tools; this is because of the breadth of their collective expertise in working in the community with families and children of all ages across the full range of children’s rights issues.   
Figure 1: Overview of Child Friendly Community Assessment Tools

	Tool Name

&
Target Population
	
Number of Assessment Items

	
	Play & Leisure
	Citizenship & Participation
	Safety & Protection
	Health & Social Services
	Educational Resources
	Housing
	Total

	A Child Friendly Community Assessment Tool for Children
Children 8 to 12 years old
	6
	5
	15
	4
	19
	4
	53

	A Child Friendly Community Assessment Tool for Adolescents
Adolescents 13 to 18 years old
	6
	6
	17
	6
	21
	5
	61

	A Child Friendly Community Assessment Tool for Pre-School Parents
Parents of children aged 7 years and under
	7
	4
	5
	11
	17
	9
	53

	A Child –Friendly Community Assessment Tool for Primary-School Parents
Parents of children aged 8 to 12 years
	6
	6
	14
	9
	21
	9
	65

	A Child –Friendly Community Assessment Tool for Secondary-School Parents
Parents of children aged 13 to 18 years
	6
	6
	15
	9
	23
	9
	68

	A Child –Friendly Community Assessment Tool for Community-Service Providers
CBOs, NGOs and GOs representing the range of service providers and advocates
	7
	6
	18
	12
	23
	9
	75



In addition to the assessment tools, there are two data management and reporting tools described in this guide:

1. “A Comprehensive Child –Friendly Community Assessment Reporting Tool” for compiling the results from all of the tools into a single chart that can be used for discussion by the whole community and shared in a report with local authorities.

2. “A Comprehensive Child –Friendly Community Assessment Database Tool” for entering the responses and compiling the results from all of the tools into a single database to calculate average scores and frequency percentages for groups and by domains, and to produce simple graphics to share the results with the community and local authorities.
Furthermore, a database for repository and data mapping is also available through DevInfo, a United Nations Database system accessible to any interested institution or individual. The database can be downloaded for free at www.childfriendlycities.org. 

3.1. The Choice of Child Friendly Community Dimensions and Indicators
An “indicator” is a statement that can be scored to provide evidence that a certain condition exists.  The tools described in this guide are based on a broad range of children’s rights indicators that when scored by children or adults offer an overall assessment of children’s living conditions in a community. The indicators suggested in the global tools have been carefully identified through a systematic review of the UN Convention of the Rights of the Child (CRC). Nevertheless, the indicators should be considered as an initial set of suggestions that will need to be modified for local relevance and language. In a later section of the guide suggestions are made on how children and parents can generate additional indicators that are important to them in their particular local context. Some of the indicators included in the assessment tools may not be appropriate to use within a particular culture or may not seem to be that relevant to a specific context but users of the tools should be careful to not arbitrarily pick and choose from the full list of indicators; if a community is to be broadly assessed for children, the full range of issues implied by the CRC need to be considered.  The organizers of the assessment process should carefully review each of the indicators suggested to make sure that it makes sense and is relevant in the local context.

The use of the CRC as a framework for the indicators stems from the definition of ‘child friendliness’. Child Friendly Cities and Communities are those places where local authorities are committed to a process to work with civil society groups to fulfil children’s rights
. The indicators defining ‘child friendliness’ are grouped into six dimensions: 
1) Play and Leisure – access to safe places for play, games, sports or cultural activities, play opportunities for children with disabilities, children’s access to nature, children’s participation in festivals or other cultural events, and children’s participation in projects or programs for the community.

2) Citizenship and Participation – the availability of information on children’s rights; children’s and parents’ involvement in community planning, knowledge of community decisions and budgets for children; children’s participation in activities to improve their community; and children’s access to information.

3) Safety and Protection –children’s safety of movement within the community, knowledge of who to turn to when in danger, safety from bullying, violence and abuse and protection from drugs, gangs/armed groups; respect for children regardless of their race, religion, origin or physical condition; children’s access to a justice system different than adults; children’s knowledge of how to safely use the Internet; and children’s knowledge of what to do in the event of a disaster.

4) Health and Social Services – access to clean and healthy environments around the home; parental awareness of health and social services and parent input on the programs and services for their children; children’s access to, health and social services, emergency care facilities, immunizations, HIV/AIDS education and condoms.

5) Educational Resources –children’s access to affordable schools and learning materials and supplies, access to water for drinking and clean toilets in schools; access to schooling for children out of school and programs for job training; access to a school or community library; the relationships between teachers and students, discipline procedures, a trusting adult to talk to when needed; education about children’s rights, healthy eating, sex education and the environment; children’s participation in school decision making and parent involvement in schools; the equal treatment of boys and girls in school and children’s respect for one another at school.

6) Housing - access to affordable housing; access to safe drinking water and water for cleaning and washing in the home; air quality, heat, electricity and adequate space for living in homes; resources for children not living in homes.

A complete list of child friendly community dimensions and their indicators are listed in Appendix A alongside the corresponding articles from the CRC.  

3.2. The Design, Wording and Interpretation of the Assessment Indicators
The assessment tools enable children, parents and community service providers to rate their perceptions of the current situation of children’s living conditions in a given community.  The global toolkit contains statements that are subjective in nature, or that rely on individual local knowledge or perceptions about how children’s rights are fulfilled, rather than “precise” knowledge or “hard truths” about a particular indicator or topic.  Subjective knowledge is privileged in participatory research for many reasons, but most importantly, to stress that a community’s knowledge of children’s rights is valid alongside more “objective” data. This is especially important if a community is to believe in the data and use it to act on the results.  

The process for using the tools enables participants to: (1) determine a subjective rating for each indicator based on its presence/absence or how often something occurs in a community, and second (2) to provide further qualitative information about that indicator through dialog. This process enables both simple quantitative data to be calculated, in the form of average ratings and frequencies for each indicator, as well as qualitative information alongside in the form of descriptive commentary about the ratings. It is important for the facilitator to obtain both types of data to understand the results and be able to discuss them with community members and local authorities.
In addition to the subjective nature of the indicators, the global toolkit also contains some indicators that are “double barrelled” or “packed”.  This means that there are statements that contain more than one indicator or factor associated with an issue. For example, the statement “There are public toilets I can use safely and easily in my community”, asks a participant to rank their perceptions on both their safety in using public toilets as well as access to them.  This was done to avoid unnecessary length to the survey but these statements can be split into two separate statements if the assessment organizers consider it important to learn about each item independent of one another. 

Depending on the local context and culture, other statements that should be given consideration for “unpacking” or further clarification within the global toolkit include:
· The government asks me my opinions about my life or my community.  The term “government” may refer to a city council or mayor, but this might also be written with more specific words related to the governance structure of the community.

· I feel protected from gangs/armed groups.  Gangs or armed groups could be related to armed conflict, but there may be specific terms for these groups known and used by the community that would make the statements more relevant.
· I feel safe from violence and abuse.  Abuse could be verbal, physical or sexual, but it may be more important to learn about each of these individually or with some other specific wording appropriate for the local culture.

After redesigning the tools we recommend that the facilitator test them out to ensure that both children and parents understand the wording of the statements. 

4. Preparing for the Use of the Assessment Tools

Preparing for an assessment process is crucial to the successful engagement of participants.  The organizer or lead agency planning the assessment should read this section carefully in order to determine the appropriate use of the tools, the context in which they will be used, who will participate, and how the information will be used for local planning and advocacy for children’s rights. 
4.1. Connecting the Assessment Process with Local Community Governance Structures, Policies and Initiatives for Children

The best approach for using the Child Friendly Community Assessment Toolkit is to connect it to existing policies and processes for children in the community and municipality and to work with existing local community governance structures.  For example, if a community already has a local group working on children’s rights or running a program of community improvement with children, it may make sense to approach them to form a partnership for the assessment. 
4.2. Defining the Community

This toolkit is designed for use in all types of communities, including those that are poor and lacking in resources.  All that is required is a community organization of some kind to conduct the assessment, a place to meet and paper and pens. Not all people live in clearly defined communities however and those that do may disagree on what their community is.  Also, in most communities there are significant differences of opinion on where the boundary of the community lies.  So anyone wishing to use these tools will need to think about this issue from the very start of the process. 

Most municipalities have community-level administrative boundaries to identify geographic areas for service provision.  However, these administrative boundaries do not necessarily reflect the everyday spaces in which children live, grow and play or the social networks that are supportive of their healthy development.  You will need to weigh the issues in deciding what boundaries to use. One advantage of using administrative boundaries to define the community is that the information participants will share about children’s rights will align with other information or data the city typically collects to make decisions about services.  This would allow a municipality to see incongruence or alignment between the community’s perspectives and their management decisions around service delivery.  On the other hand, to rely upon municipal boundaries to define a community can be a problem for residents if they do not identify with this area, and this might lead them to not participate.  
As a place-based community development process, it is important to understand how the participants feel connected to a defined territory. For example, children often feel connected to a small geographic area around their homes, while older adolescents and parents have greater mobility and often feel connected to multiple areas within a municipality.  Because the definition of “community” often does not correspond with administrative boundaries, participants should be provided with clear information or a map to illustrate the geographic area under investigation when answering assessment items.  Facilitators should obtain basic information on the approximate location or participants’ homes, or collect information on how participants are connected to the area under investigation.  For example, participants may not live in the area but may attend school, play or work in the community under investigation.
4.3. How to Achieve the Most Democratically Representative Assessment Process with Community-Based Organizations

If the assessment is to capture the full range of perspectives in the community on the conditions for children, then the process needs to either involve all of the children and parents, or a select group of families that democratically represent all of the families of different social groups and geographic areas within the community. Unlike household sample surveys, where surveys are given to a random representative number of households, the community assessment process described in this guide relies on voluntary participation of member of a community.  

There are some steps that a facilitator can take to maximise the representativeness of the assessment. It is of course important to have an equal representation of boys and girls and a range of ages but there are other equally important issues of representation, most notably variations in the wealth and material resources of families. Also, some groups may define themselves and their needs for children differently  in terms of their culture or religion. If families with similar incomes or distinct cultures are clustered in particular geographic areas of the community the facilitator should make sure that children and parents from these geographic areas are represented in the meetings. 

4.3.1. Using the Community Assessment Process in Schools
The assessment process may also be conducted in a school rather than in a community-based organisation. If a high percentage of children in the community attend the school it may be possible to obtain the high levels of representativeness found in household sample surveys. But this will only be possible if the schools draw their children from their surrounding community. If they are not, the data collection process would no longer be community-based and so there could not be any community level analysis, discussion or planning by the children and parents. If not all of the children from the community attend school it will be necessary to find a way to correct the bias in the data collected through the assessment survey. At a minimum, when the data is presented it should be shown alongside tables or maps showing what groups of children are not attending the school so that the data can be judged appropriately. 

4.3.2. The Strategic Sampling of Excluded Children
The most excluded groups of children may be difficult to bring into settings such as community group meetings or schools. Also, children with disabilities, or those not attending school or living on the streets, may not always feel comfortable or confident to share their perspective.  In these cases it is possible to supplement the group approach to the collection of data with the strategic sampling of excluded children through one-on-one interviews with individual households. In some cases, a public health official or social worker may have established trusting relationships with some of the most marginalized families.  If a session is run with children who are out of school, the section on school in the assessment tool will not of course be carried out. The assessment tools include a few items concerning children out of school and working children but additional specific indicators should be added by working closely with these children.  The representation of the perspectives of children who do not live with families should be obtained by partnering with the organizations where the children live. If some children consistently live and sleep on the streets of the community their perspectives also need to be obtained by working through those streetworkers or social workers who have the closest contact with them. 
4.4. Forming a Community-Based Assessment Committee

For the assessment process to be effective at the community level, there needs to be a small group of people who are committed to executing the process in a participatory and inclusive manner.  This “committee” should include people who represent the diversity of the community and, ideally, a liaison person from the municipal government. The tasks of this committee may be summarized as follows:

· Select, and if necessary, arrange for the training of, a facilitator.

· Assist the facilitator in identifying the range of different households and groups in the community that need to be invited to participate if the process is to be inclusive of all children.
· Support the facilitator in whatever ways are necessary to complete the assessment process described in this guide and in preparing the data for clear presentation in an open community meetings.
· Participate in an open community meeting to use all of the available data to develop a local plan of action and/or local plan of advocacy for children.
· Coordinate with municipal government officials to make the data accessible to them and keep them involved throughout the process.
4.5. Adapting the Tools for Local Relevance

The assessment tools included in this kit are designed to reflect the full breadth of the UN Convention on the Rights of the Child (CRC). The tools - as they are based on the CRC - consider a much wider range of issues in children’s lives than people typically use when they assess conditions for children. However, some items on the assessment tools may not be relevant to a specific local cultural, political or social economic context and can be removed. For example, these tools were designed with particular sensitivity to communities in less industrialized or majority world nations, and so some items, like access to drinking water, will not be relevant to children living in more wealthy communities.  There may also be important dimensions that are missing and should be added to the tools. For example, questions on safety from traffic and access to play spaces and the use of new technologies may be expanded for children in the higher resource countries. However, it should be noted that the  tools are already long and can be time-consuming to administer, so in making these additions and subtractions the goal should be to reduce rather than increase the length, especially for the younger children.
It may be useful to pre-test the adapted tools with people that are not directly involved in the research process to determine whether the wording and translation of items are clear and culturally appropriate.  For example, in Sudan, the assessment committee hired a local artist to improve the images and their cultural relevance, and transformed the rating symbols from circles to “cups” that are empty, half empty or full (see Figure 2).

Figure 2:  Examples of the Local Adaptation of the Global Toolkit in Sudan
	Global Toolkit
	Sudan Toolkit
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4.6. Identifying Community Facilitator(s)
A facilitator will be needed to run the assessment, obtain data with children, parents, and community members and to manage group discussions of that data.  The tools have been designed so that the facilitator will not need to be a trained research. However, if a large number of groups will be involved and data from subgroups is to be integrated and brought back to the whole community for discussion, it may be best to have a facilitator with some experience conducting participatory research and group discussions. 
4.6.1. Characteristics of Ideal Facilitators

Regardless of the approach, facilitators should have the following characteristics, or be willing to be trained in some aspects to improve their knowledge or skills.  Ideal facilitators will:
· be someone trusted by the community, yet seen as being independent from any particular policy or political agenda for the community and who is not themselves a service provider for children in the community; 
· have some experience with, and be committed to, working in participatory ways with children as well as  adults;
· have some working knowledge of children’s rights;
· be knowledgeable of how to run discussions in a democratic manner;
· have some knowledge of the community in which the research is being carried out to ensure the cultural appropriateness of the process.

4.6.2. Youth Facilitators

Youth can help with the assessment process described in this toolkit if they are offered some simple training. However the comprehensive assessment will work best if the overall process is led by an adult, in partnership with youth.  A teenager can be trained to facilitate the process with children but it is typically not a good idea for teenagers to facilitate a group discussion with their peers or with adults.  The training of youth may include capacity building on the goals of the assessment process, how to facilitate group discussions, basic information on children’s rights and public speaking. They should be given a chance to critique the tools, to anticipate what children’s responses might be, and the opportunity to role-play the research process in advance.  
4.7. Suggested Composition of the Groups

The tools are designed for use with children, adolescents, parents, and community service providers.  But precisely how to best organize children from different ages into groups varies in different societies, depending upon such factors as how people typically come together in groups in community organizations or in schools.  
If for a number of reasons, it is not possible to organize separate boys and girls groups in each age category, it is more important to have separate gender groups for older-aged children (13-18 years) than for younger ones (8-12 years).  The advantage of working with separate groups of girls and boys and younger and older children to collect and analyse trends in the data is that it commonly allows participants to discuss the findings in greater depth than they would feel comfortable doing in a mixed group. Afterwards, however, a facilitator might want to also hold mixed group discussions because this allows participants to see variations in perceptions of children’s rights and to have richer discussions about community conditions for all children.  
4.8. Suggested Size of Groups

The tools are designed for use by groups of community residents who represent the diversity of children and parents residing in the community.  For the data collection phase, the size of the group should ideally be between eight and twelve people.  Management of the process becomes more difficult with a larger group and discussion is usually easier with this range of group size.  When dealing with primary school children, a smaller group, of perhaps eight children, would be more effective.  When all of the data from the separate groups has been compiled on the comprehensive assessment chart it will be possible to have a very large group discuss the findings for the community as a whole.  

4.9. The Number of Groups

How many groups to involve will depend on the size and diversity of the community and the resources available to conduct the assessment process.  In most communities it will be valuable to have more than one group of each age and gender  in order to capture a broad profile of the community. One option for involving a larger number of community residents is to have a number of groups for each of the age categories meet in parallel. This has the additional benefit of enabling a richer discussion through comparison of the different patterns revealed on the charts of the different groups. If a larger number of participants are to be involved, the procedural steps suggested in this facilitator guide should be altered a little. This may include breaking first into smaller groups and then reporting findings in a larger group where ranking can be carried out and decisions taken on priorities for action and advocacy.
4.10. Conducting the Assessments in Different Settings 
The tools are designed for children and parents and may be used in a variety of different kinds of settings such as community based organizations, children’s clubs, recreation centres and schools.  Ideally, the child-friendly community assessments will enhance an existing program or initiative being implemented.  Some settings may have the advantage that they already work to promote a relatively democratic representation of children.  Others may be valuable because of the trust they have established in reaching out to marginalized children, such as a recreational program for children with disabilities or a drop-in centre for street children.  The strengths and weaknesses of any of these setting should be evaluated in advance in order to ensure the proper implementation of the tools and the ability for children to take action on their ideas for change with supportive adult allies.
4.11. The Ethical Recruitment and Engagement of Participants 
The following are some basic points to consider in the ethical recruitment and engagement of participants in this assessment process. It pays particular attention to children. Their best interests should be the primary objective of the assessment process and should be taken into consideration at all stages. 

1. Participation should be voluntary, with no compulsion based on payment or promise of results of any kind.  In order to do this, information about the assessment process should be shared with participants in advance.  For children, this should be done in a child-friendly format.  This means that it will be necessary to meet with them separately from adult participants and to introduce the project with language that is appropriate for their age.

2. Children and parents should be informed of the goals, potential benefits, or potential issues of their participation in this type of assessment.  This includes information on who will have access to the information from the assessment, and how the information may be used for local planning and advocacy for children’s rights.  For example, on a personal level, children will benefit from the process by learning new knowledge about children’s rights and being active citizens in improving their lives and communities.  They may gain new leadership or public speaking skills and how to work with adults to solve real world problems in their communities.  
3. It might be appropriate to obtain written parental consent for the participation of children in the assessment.
4. Children (as well as parents) should be informed of what happens with the data they have participated in collecting. If they cannot all attend the final comprehensive meeting to discuss the data they should be at least informed of it and what decisions are made as a result of it. If anything is published, it should be made available to the children.  
5. There should be clarity from the beginning of the process about the degree of likelihood of actions being taken based on the findings and who the decision makers are in the city (e.g. city council, community organizations/leaders or agents of local authorities).
6. Children’s identity should remain anonymous in any assessment reports to protect their confidentiality. Children (and their parents) should be aware that their anonymity will be maintained throughout and after the process.
7. Children should be told at the start, and at any time that they seem to show discomfort, that if they wish they may cease their participation. 

8. It may be important to establish a code of conduct in order to ensure that all participants respect one another and do not discriminate.

9. The setting should be located in an area that can be reached safely and without risks. The setting itself should be safe and children should feel comfortable with the way that the workshop is run. 
10. The tools have been designed to anticipate which topics might be difficult for children to discuss in groups, and to restrict these questions to a separate confidential sheet of the tools called “My Personal Life”. These items should be addressed individually and should not be shared with other participants. Depending on the culture, other questions than the ones already identified may be sensitive.  The facilitator should therefore review all questions with local experts who work with children before using the tools with children. Children should not feel compelled to respond to these items if they do not want to.
11. As mentioned, “My personal life” section contains some sensitive items, including questions regarding protection from violence and safety.  These items have been worded in terms of “feeling safe from...” to avoid breaking into the child’s past or most private dimension. The aim is in fact to reveal if there are safety and protection gaps in the community.  However, for children that have experienced such events, this may evoke painful memories. It is therefore recommended that:

a. A support person be available or close by, throughout the process, to offer counselling if needed. 

b. Informative sheets with contact details for support services be prepared in advance and be available to participants in an accessible space.

· Participants be informed from the beginning that if something upsets them, they do not need to answer the statement and can withdraw from the process. Furthermore, they should be reminded that a support person is there to help them, if needed, or can be located at the address indicated by the informative sheet, which should be easily available in the room. All the members of the facilitating team should be informed that children might react emotionally to some statements and might disclose their past. They should be alert and report any relevant observations. If a child reports having been a victim of violence or abuse, there is a duty to report it to the competent authorities.

· If there is a plan to photograph participants and share these images in reports or on websites, appropriate permissions should be obtained from the children and other participants. Similarly, participants’ permission should be obtained if their voices are recorded.

	The above and other additional tips on conducting group discussions with children, including the discussion of sensitive issues, such as violence and discrimination, are available in Voices of Youth, 2007, “A Facilitator’s Guide – Conducting Focus Groups on ‘Stop Discrimination and Violence against Girls’” and are translated in multiple languages at:

http://www.unicef.org/voy/takeaction/takeaction_3412.html
Another useful source for running participatory processes and consultations with children is International Save the Children Alliance, 2003, “So you want to consult with children? A toolkit of good practice” and may be found at: http://www.ethiopia-ed.net/images/2027251622.pdf 


4.12. Organizing the Space

The space for the community meetings can be organized in a manner that provides an important message to children that this process involves different relationships between adults and children than they are used to; one in which they work together to share their different perspectives .  Movable chairs arranged in single or double circles are considered to be the most democratic and participatory spatial layouts, while fixed chairs in rows can contribute to the least participatory processes.  However, any environment can be adjusted to promote collaboration and group discussion.  Ideally, the space should consist of a large room with one or several walls on which facilitators can post large charts or posters of the tools for group labelling and discussion.  Movable tables and chairs can be arranged in small groups to facilitate interaction among participants and can be useful in enabling people who do not feel comfortable speaking in large groups to engage in the dialogue in less threatening ways.  
Whatever spatial layout is chosen, it is important to promote dialogue and democratic decision-making and to ensure that children are treated as equals in the discussion with adults.  Facilitators should feel free to modify processes described in this toolkit to make them suited to local realities, for example, allowing participants to sit on the floor if no chairs are available and taping the large pieces of paper to the floor rather than to walls.
4.13. Materials Required

The following materials will be needed:

· Coloured stickers or crayons/markers.

· Large sheets of paper for printing or for creating the charts (ideally at least half a meter long). If these are not available, sheets of paper can be effectively pasted together.

· Large sheets of blank pieces of paper to facilitate the group analysis of the data and ranking of the priorities for discussion.

· Smaller, individual copies of the assessment tools for each participant.

Optional materials for the assessment might include:

· Food, drinks or some other welcoming incentive for group participation, such as gifts like pencils.

· Materials associated with suggested warm-up activities for children, including crayons and paper to draw pictures of what they consider to be a child-friendly city. 

· A camera to photograph the process (Useful both as record of the data and for display in the comprehensive assessment community meeting).

· A data management and analysis software, such as Microsoft Excel.
4.14. Tips on Communication with Parents and Children

Facilitators need to be sensitive to the cultural context in which the assessment process is conducted. They will need to adapt the language used in the tools to ensure that both children and parents understand them. Similarly, the language used in this facilitators’ guide will need to be modified in order for participants to understand the goals of the process, what their role entails, how the data will be shared back to them and what roles they are likely to play in later using the data to take action.

Other suggestions for communicating with children and parents during sessions include:

· Allow time for each participant to be personally welcomed and for the group to get settled.

· Explain the process in clear, simple language.

· Ask periodically throughout the process if any clarifications are needed.

· Remain neutral on participants’ opinions, but acknowledge the importance and value of what is shared.

· Take steps to make the meeting fun and engaging for all participants, such as taking time to allow participants to introduce themselves through icebreakers or other warm up and concluding activities.

5. The Assessment Process Step by Step
The assessment process uses the same methods for children and adults. This is beneficial in aiding comparison and dialog between the groups. It also means that parents as well as children who are not literate can fully participate in the process. As described above, the assessment process involves multiple small groups of boys and girls of different ages and parents. The results of these separate small group assessments are then assembled for a collective discussion in a broadly inclusive meeting or series of meetings.  The results of the assessment can then be shared with authorities and can also be used to develop a community plan of advocacy and action for children’s rights.  
The steps involved in the assessment process are summarised below:
1. Small Group Assessments: Small groups of children or parents (of approximately 8 to 12 persons) complete the assessment tools and identify major areas of problems or concern through a visual analysis of the patterns of responses.  They discuss as a group what are the key issues in the community and what they think should be priorities for advocacy and action for children.  

2. Data Synthesis & Creating Visuals: After the small group meetings (and, possibly, individual interviews) the lead facilitator makes a more formal analysis of the data and creates visual materials that summarize the data in ways that participants can understand.  
3. Community-Wide Meetings: All participants are invited to meet in a series of community-wide meeting to learn of the results and to plan for actions to improve children’s rights.  The data is presented back visually in a way that enables participants to understand the trends in the data across different groups (for example, parents compared with children or girls compared with boys).  Through a  collective community discussion of all of the data the participants then identify priorities for action or advocacy 

4. Sharing Results: The assessment committee and facilitator synthesize the community dialogues and data and write a report summarizing community priorities for children.  This report is made available to the whole community and is shared with the municipality.  The assessment committee then develops outreach methods for sharing the information back to community members.

5. Developing a Community Plan of Action and Advocacy: Depending upon the strength of the community and the system of community planning in the municipality, a community plan of action and advocacy can be developed. If necessary, volunteer children and adult residents can collect additional data to further this goal.
6. Monitoring Change: As conditions change it will be valuable to periodically monitor what has improved, or deteriorated. The same tools can be used for the purpose.
5.2. Small Group Assessments
The small group assessments take between one and five hours to complete, depending on the literacy levels of the participants and the level of discussion generated by the results.  An overview of the small group assessment process is provided in Figure 4, and Appendix B contains a more detailed example of the protocol used in the Philippines.
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Figure 4: Summary of small group assessment sessions

5.2.1. Warm Up Activities

From the start, it is important to inform the participants about the goals of the assessment, how the information will be used, and how the process of doing the assessments will be conducted. Participants should be allowed to introduce themselves and be provided with “icebreaker” activities to make them feel comfortable sharing information about their everyday lives and communities.

Before asking participants to score their assessment of an item, it is useful to first conduct a brainstorming activity on what participants consider to be a ‘child friendly’ city or community.  This activity sets the tone that the process is designed to be democratic and participatory by asking participants to comment generally about the concept of ‘child friendliness’ using their own language and cultural interpretation as it applies to their everyday lives. Icebreaker activities can be done with drawing, role playing, or through writing. Younger children and adolescents may enjoy drawing what they consider to be a child friendly community, while parents may wish to write one or two words that come to mind that reflect their ideas about the topic.  Suggested questions to prompt the activity include:

1. What makes a community friendly to children/adolescents?

2. What does a child friendly community feel like, sound like, look like, or smell like?
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Alternatively, participants may be asked to draw a picture of what they consider a Child Friendly Community. Participants should share their drawing with a partner or with the group to determine how they are thinking about this concept.  
If some things are mentioned by a number of the participants, but are not included in the existing tools, these items can be added as a new indicator for the tool in the appropriate category. These warm up activities will also be useful in educating the facilitator on how participants are talking about the ‘child friendliness’ of their community to use in the discussion session of the results.  For example, participants might use language that is more familiar to them than what is written in the tools, and so facilitators can incorporate this more familiar language into the discussions.

In Sudan, facilitators integrated theatre, songs and dances into the assessment process as icebreaker activities and during breaks, which proved to be very effective in maintaining the engagement of participants, especially younger children (Figure 5).


Figure 5: Images of assessment sessions from Sudan

Given the length of the tools, the facilitator may decide to conduct separate meetings for certain sections of the tools rather than holding a single long session. For example, the chart on “Educational Resources” could be completed at a later time if the facilitator is confident that the participants will return for another session.  
5.2.2. Gathering Group Data
5.2.2.1. Individual Completion of the Assessment Tool 

In order to ensure that participants are encouraged to give their own perceptions of children’s rights, not influenced by the perceptions of others attending the session, it is strongly recommended that each participant be first given a copy of the assessment tool for them to fill-in on their own.  Each child or parent should be given stickers or a pen to score their answers to each question. 

In order to complete the individual assessments, the facilitator should complete the following steps:

· Print the tools and pass out a copy to each participant (they are designed on A4 paper).  
· Read each item out loud to the group and point to the picture representing that statement.  
· Ask them if they require clarification on any of these statements.  
· Read each response category and make sure participants understand the difference between “never true”, “sometimes true”, and “mostly true”. 
· Remind participants of the geographic area under investigation and that they are rating the current conditions in the community.  It will be important to guide participants not to rush to put their stickers on, asking them to first think about the statement and then decide how they will vote. 
· Explain that there are no correct answers and that they should not try to copy what their friends do but answer what they think about the question. 
· Point out to them that they can use the “does not apply” box if they believe that a particular children’s right does not apply to their everyday lives.  For example, if a community does not yet have the infrastructure to support the use of the Internet, then participants can mark “does not apply”.  

· Use the “comment box” to write main findings from the group discussions.  For example, if girls consider their school to be safe, but boys do not, you can write this in the comment box along with a brief description of why this difference exists in the community. 
5.2.2.2. Logging Participants’ Perceptions on Large Charts

Once all participants have filled in their own pages they can then all be given bigger stickers or a bigger pen/marker to fill-in their scores on large sheets or charts (see Figure 6). Digital copies of the charts and images are provided along with this guide for ease of printing into big posters, or alternatively, facilitators can choose images from the local context which represent the assessment items and to place on the chart.
· Collect all of the assessments, shuffle them, and pass out an assessment tool completed by a participant to another participant.  Shuffling the individual responses will ensure anonymity and enable the group to see the trends in the data in a non-threatening manner. 
· Ask each participant to transfer the responses from the individual form they have reviewed to the large chart (see Figure 6). Some of the younger children may get a little confused with this and need a little help in transferring their data to the big sheets.

Figure 6: Example of Individual Responses Marked on a Large Chart (from the Children’s Tool)
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Allowing the children or parents to move freely around the different charts will avoid crowding around any one chart.  But more importantly, this strategy further frees a child or parent from feeling that everyone is looking at his or her particular response to an item. 
The process of posting a response to a survey item on the large charts will likely create a lot of dialogue and discussion among participants while they post, as they begin to see similarities and differences emerge.  You should monitor the process to ensure accuracy and to make note of the spontaneous conversations that emerge from the process.  This information may be useful for the later guided dialogues around the interpretation of the data.

If you choose to work with mixed groups (e.g., boys and girls or older and younger children) you could choose to use two different colours of stickers or markers to distinguish these responses. If more than one group is involved in this way of posting responses in different colours, remember to create a legend key to show which coloured sticker or marks represents which group. By using different coloured stickers or marks in this way, participants will be able to easily distinguish between groups when they begin analyzing patterns.

As mentioned previously, the last page of the children’s and adolescent’s assessment tools focuses on somewhat personal questions and so it is suggested that this page be collected for compilation in a confidential way by the facilitator rather than being posted by individual children in front of the small group of their peers. In this way, the data can still be discussed by the community as a whole but without any embarrassment for the individual respondents.
In many countries it is difficult to print large charts to the group data and discussion, or to find stickers for marking individual responses.  There are many ways the ideas presented here can be creatively adapted for the local context.  For example, in Sudan, participants used materials from the local environment to mark their response (e.g., stones), and the charts were developed using large tables and the ground (see Figure 7).
Figure 7: Examples of Charts Made in Sudan
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Group Discussion of Results

As soon as all the responses from participants are reported in the poster-size chart, participants can be involved in the analysis of patterns in the data.  These patterns are expressions of problems and concerns for children as seen by that particular group.  Patterns refer to clusters of stickers for certain items, or a lack of stickers in other response categories.  While quantification of the data at this point of the process is not necessary, sometimes doing simple tallies or counts of the number of stickers can help participants understand these patterns. 

5.2.3.1. Visual Interpretation of Patterns in the Data

Visual interpretation of the information can be accomplished with a series of guided questions that ask participants to focus on items in which there is a general consensus or disagreement.  Visual interpretation of the data is relatively easy since each item is worded in one direction (positive statements).  If most statements fall under the “mostly true” column, this indicates children’s rights that are currently being fulfilled in the community.  If most of the responses fall under “never true” column, this is an indication of rights that are not being fulfilled and represent potential areas for advocacy and action for children in the community.

· First, circle the items with the most responses as indicated by the count of stickers or number of marks made with markers (see Figure 8).
Figure 8: Example of a Completed Large Chart (from the Children’s Tool)
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Apply
. There is a place in
my community I can Most families do not

go for health check-
ups and when I am
sick

have health insurance

. There are public
toilets I can use
safely and easily in
my community

There are not enough
clean or safe public
toilets

. My community is
free of garbage and
dirty water

Girls feel the community
is clean; boys do not

4. The air in my
community is clean,
smoke-free and
stench free

The smell is only bad for
children living near the
factories





If most participants select one response category over the others (as demonstrated by a cluster of stickers in one response category), there is general agreement or consensus about that survey item. If the responses are more evenly distributed (such as an even distribution of stickers across a survey item), there is less agreement or consensus about the item, perhaps indicating that the opinions of the participants are polarized.  
· You can place a “(” next to the survey items where there is general agreement, and an “x” next to items lacking consensus. It is also important to identify questions where there is a pronounced split in the responses with some of the group scoring an issue at one end of the four-point scale and others scoring it at the other end of the scale.
· Given that many people are not familiar with this type of assessment process, you should make it a point to go through most, if not all of the assessment items, and work with participants to summarize the findings in words.  For example, using the example of the chart above, you should help participants interpret the findings by stating, “Under the item ‘The air in my community is clean, smoke-free and stench free’, most of you chose ‘mostly true.’ This means that for the majority of you, it is usually true that the air is clean in the community.”  Walk through each item to make sure participants understand how to understand the results.
· Use the “comment” box to make notes about the results for each item. For example, if participants begin to debate the cleanliness of public toilets, you can make notes in the comment box about this for future reference.
5.2.3.2. Identifying Community Strengths on Children’s Rights

· Identify the community strengths on children’s rights in the community by placing a symbol like a smiling face “(” next to those items that are ranked “mostly true” by participants (determined by the largest number of responses ending up in the “mostly true” column). 
· Ask the participants to elaborate on a couple of the items to describe why these rights are rated positively. 

5.2.3.3. Identifying Community Weaknesses on Children’s Rights

· Identify the community weaknesses on children’s rights in the community by placing a symbol like a frowning face “(” next to those items that are ranked “never true” by participants (determined by the largest number of responses ending up in the “never true” column). . 
·  Ask the participants to elaborate on a couple of the items to describe why these rights are rated positively. 

5.2.3.4. Identification of Causes for Problems in Community

The next step is to discuss each of the issues the group has identified as a problem for children’s rights in the community and the causes of these problems. Participants should debate the causes behind the trends in the data.  At the end of this discussion it should be possible for the group to conclude that there are one or two priority issues for the community to address.  

· If the group is literate, you can take notes of the group responses to the questions below on a large sheet of paper, as illustrated below.  Write a short word to represent the survey item (such as “walking to school”) that participants identify and leave space alongside to later list reasons or causes for each problem.  Figure 9 provides a suggestion for how to take notes of this conversation.

· Alternatively, you can write a brief summary of this discussion in the “comment” box on the tools.

Figure 9:  Example of how to document qualitative information during the discussion
	Which issues do we agree are problems?
	Why?

	e.g., walking to school


	e.g., Not safe from strangers


	Which issues is there a strong disagreement about being a problem?
	Why?

	e.g., toilets


	e.g., for boys the issue is access

e.g., for girls the issue is cleanliness


During the discussion of the data, participants may want to change their opinion about a survey item.  Allowing participants to change their opinion is important because they may have interpreted the survey item in the wrong way, or learned more about an issue through listening to others. They should be allowed to do but should also be reminded  to score the chart in terms of their own priorities, not by copying friends.  If participants have changed their opinion, ask them why and make note of this information.  

A lot of qualitative data will be generated from the process of observing trends in the data and the causes for the issues a community faces.  In addition to keeping comments on the charts themselves and on these poster boards, the facilitator, or an assistant, can take notes on the main ideas generated through discussion.  This information should be kept systematically for each sub group assessment and then analyzed as a whole when examining the results across sub groups to help explain the situation of children’s rights in the community.  This information will help the facilitator prepare for the community meeting in which the results will be shared and will also be useful in writing up any report of the results.
5.2.3.5. Ranking Top Priorities for Action

After a set of problems concerning children’s lives in the community have been identified from the data and the possible causes have been discussed, it is  important to get participants thinking about which of the problems most need to be acted upon. 
· You can suggest different criteria for the ranking system.  For example, ranking could be based on the group’s greatest concerns or on the perceived feasibility of taking successful action.  
· You can then ask participants to rank items from the most to least important.  Place a number next to items that are a priority for action, and in the order in which participants agree (e.g., 1 is the most important). 

From this process the group can go home knowing that they have contributed significantly to the community’s assessment of what needs to be done for children by clearly revealing what their group has prioritized.

5.2.4. Concluding the Session

It is important to conclude the small group assessment sessions on a positive note, and to take steps to ensure the continued involvement and engagement of the groups that participated in the process.  
· Contact information should be gathered and participants should be informed of upcoming community-wide meetings to learn of the results from the other groups participating in the assessment.  
· Sometimes participants are given a small token of appreciation for their participation such as school supplies but for many the most important reward will be to know that their ideas count.  
· Allow participants to ask any remaining questions they have about the assessment and the next steps. 

5.3. Synthesising the Data and Creating Visuals
After each of the small groups has met, the facilitator can summarize the data from all of the small group assessments into charts that can be used for presentation to the community as a whole and to the local authority. The most basic kind of visual chart that should be created is one that comprehensively summarizes how each of the separate age and gender groups of children and parents answered each of the questions. This enables comparison of different group responses to the same questions, which is essential if the community discussion is to be inclusive, involving boys and girls and all age groups. 
This section provides detailed descriptions on how to report the findings from the small group assessments in both quantitative and qualitative formats.  It describes how the data can be calculated, transformed into visual tables and charts for use in community meetings and for advocacy work. It also discusses limitations of the data.  
Two tools are provided for managing and reporting the results are:

1. “A Comprehensive Child –Friendly Community Assessment Reporting Tool” for compiling the results from all of the tools into a single chart that can be used for discussion by the whole community and shared in a report with local authorities.  (This tool is provided as both a Microsoft Word file and Microsoft Excel file for ease of manipulation and use).
2. “A Comprehensive Child –Friendly Community Assessment Database Tool” for entering responses for each group and compiling the results from all of the tools into a single database. This can then be used to calculate average scores and frequency percentages for groups and by domains, and to produce simple graphics to share the results with the community and local authorities.  (This tool is provided as a Microsoft Excel file with formulas embedded into the spreadsheet for ease of data entry and analysis).

In both tools, responses can be turned into data with different approaches, as described in sections 5.3.1. and 5.3.2:
5.3.1.  
Summarizing Participant Responses into Average Ratings

Average ratings are quantitative scores that summarize a group’s responses for each indicator based on a 3-point scale (where 0=never true, 1=sometimes true, 2=mostly true).  Ratings closer to zero indicate a children’s right is not being fulfilled.  Ratings closer to two indicate children’s rights are mostly being fulfilled).
An average rating enables comparison of:

· The least and most favourably rated indicators within one domain (e.g. clean air vs. access to public toilets within the “health and social services” domain);
· The least and most favourably rated domains (e.g. health and social services vs. safety and protection); and
· The least and most favourably rated items by gender and age groups (e.g. children vs. parents).

An average rating is valid at the individual community scale of analysis and can be used by participants at a community-wide meeting to help focus priorities for advocacy and action.  An average rating is not valid for comparisons between communities within a municipality, or at larger geographic scales of analysis, unless a randomized and representative sample of all the subgroups in the city completed the assessment.

Average ratings can be calculated by hand or with a calculator and are completed by the community facilitator or coordinator after each small-group assessment session.  If facilitators have access to a computer and Microsoft Office, the average ratings will be automatically calculated by entering the total responses for each group and indicator in the Comprehensive Child –Friendly Community Assessment Database Tool, which is included in the toolkit. Simply count the number of responses in each cell on the chart and type them into the database to automatically generate the average ratings.
Figure 10 shows how to calculate the average ratings by hand or with use of a calculator based on the number of responses to each indicator on the large charts used in the small group sessions.  The figure shows the responses of ten girls who completed the “Health and Social Services” section of the Children’s Community Assessment Tool.  Of the 10 girls who participated in this small group assessment, 6 stated that item #1 was “never true”, 3 stated it was “sometimes true” and 1 stated it was “mostly true.” By multiplying the rating, 0, with the number of girls, 6, the overall score for the cell “never true” is 6, and so forth.  The total score of 5 for that row must then be divided by the total number of girls who participated in the small group assessment, 10, to obtain the average rating for the item, or 0.5.  The “does not apply” column responses are not included in the average rating.
Figure 10:  How to calculate average ratings
	My Health
	Never True
	Sometimes True
	Mostly True
	Total Score
	Average Rating
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	1. There is a place in my community I can go for health check-ups and when I am sick
	6
	3
	1
	0+3+2=5
	5/10=

0.5

	
	2. 
	6x0=0
	3x1=3
	1x2=2
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	3. There are public toilets I can use safely and easily in my community
	8
	2
	0
	0+2+0=2
	2/10=

0.2

	
	4. 
	8x0=0
	2x1=2
	0x2=0
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	5. My community is free of garbage and dirty water
	2
	8
	0
	0+8+0=8
	8/10=

0.8

	
	6. 
	2x0=0
	8x1=8
	0x1=0
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	7. The air in my community is clean, smoke-free and stench free
	2
	3
	5
	0+3+ 10=13
	13/10=

1.3

	
	8. 
	2x0=0
	3x1=3
	5x2=10
	
	


5.3.2.  
Summarizing Participant Responses into Percentages

Average ratings provide a concise summary of how participants rate a specific domain and indicator, but it does not show the variation in responses, or frequency of responses in the never true, sometimes true, and mostly true categories.  It is therefore a good idea to record both the average ratings for each indicator and the percentages of responses that are in each category. This way anyone wanting to look carefully at the data can see both a summary rating for each indicator and shows the distribution of responses in the different categories.
Frequencies, as expressed by percentages, can be calculated by hand or with a calculator and are completed by the community facilitator and/or coordinator after each small-group assessment session.  If facilitators have access to a computer and Microsoft Office, the percentages for each indicator will be automatically calculated by entering the total responses for each group and survey item in the Comprehensive Child –Friendly Community Assessment Database Tool included in the Toolkit.  Simply count the number of responses in each cell on the chart and type them into the database to automatically generate the frequency percentages.

Figure 11 shows how to calculate percentages by hand or with use of a calculator based on the number of responses to each indicator on the large charts used in the small group sessions.  This selection of questions and responses are an example from 10 girls and is taken from the “Health and Social Services” section of the Children’s Community Assessment Tool.  Of the 10 girls who participated in this small group assessment, 6 girls stated item #1 was “never true”, 3 stated it was “sometimes true” and 1 stated it was “mostly true.” The percentages are calculated by dividing the number of responses in each category, 3 people responded, “never true”, by the total number of participants, 10, and multiplying by 100, or 30%.  Unlike the average ratings, the “does not apply” column responses are included in the frequency percentages.

Figure 11:  How to calculate percentages
	My Health
	Never True
	Sometimes True
	Mostly True
	Does Not Apply
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	9. There is a place in my community I can go for health check-ups and when I am sick
	6
	3
	1
	0

	
	10. 
	6/10*100 =60%
	3/10*100 =30%
	1/10*100 =10%
	0/10*100 =0%
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	11. There are public toilets I can use safely and easily in my community
	7
	2
	0
	1

	
	12. 
	7/10*100 =70%
	2/10*100 =20%
	0/10*100 =0%
	1/10*100 =10%
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	13. My community is free of garbage and dirty water
	1
	8
	0
	1

	
	14. 
	1/10*100 =10%
	8/10*100 =80%
	0/10*100 =0%
	1/10*100 =10%
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	15. The air in my community is clean, smoke-free and stench free
	2
	3
	5
	0

	
	16. 
	2/10*100 =20%
	3/10*100 =30%
	5/10*100 =50%
	0/10*100 =0%


5.3.3.   Dealing with Errors in the Data

While the process is designed to reduce possible errors in the data collection and entry process, in any assessment or research process it is difficult to avoid all errors in the data due to normal human mistakes.  In the previous examples (Figures 10 and 11), the total number of participants (10) equalled the total number of data entries (10).  Data errors may occur because participants can place a sticker twice in one box, or forget to put a sticker in another box.  Both the average ratings and percentages can take this into account with the calculations, by ensuring the sample size for each indicator is totalled based on the number of responses for that indicator.  However, it is suggested that facilitators or organizers of this assessment look critically at the data and provide caution in interpreting results where major errors have occurred.

5.4. Reporting the Data in Child-Friendly Summary Tables and Figures

5.4.1.
Summarizing Participant Responses in Quantitative Formats

After all of the average ratings and frequency percentages have been calculated for each indicator on all of the charts for the different groups of parents and children, they should be shared back to the community in easy and clear, formats.

The Comprehensive Child –Friendly Community Assessment Reporting Tool  (mentioned above) can be used to report the average ratings for all the groups who participated in the assessment.  This tool provides a useful way of displaying the overall ratings for the community, as well as the average ratings by subgroups.  For example, these tables enable easy comparison of the average results for girls and boys.  Given the level of detail in the charts, this type of table is most useful in a written document or report, such as a local plan of action for children’s rights.  The intended audience could range from a local newspaper, to an NGO or specific local government agency to the municipal council.

So as not to overwhelm an audience, only a limited set of data should be reported back to the community at local meetings, especially with younger children.  One suggestion is to sort the data summarised in the Reporting Tool from the highest and lowest average ratings to create summary charts with the top 10 assets for children’s rights (community strengths) or top 10 priorities for action (weak areas).  Another way to report a limited set of data back to the community is to consider only the assessment indicators that are of most interest for policy development or action in a specific community. Another way to report a limited set of data back to the community is to choose the assessment indicators that are of most interest for policy formation or action in the community.  A mixed set of highly ranked and lower ranked items can then be displayed in one chart.

Figure 12 offers a model of visualisation of data based on having calculated both the average score and the frequency of distribution (percentages) for the items. It uses both colours and symbols to share the average ratings for each indicator while the distribution of responses is  shown in percentages. Percentages help provide a summary of the number of responses who ranked the item as “never true”, “sometimes true”, or “mostly true”.  Both types of data are useful for reporting the results to community participants and local authorities.

In Figure 12, those items that were scored favourably are highlighted in green, those that received poor ratings are highlighted in red, and those somewhere in between are reported in yellow.  Instead of reporting the average rating only as a number, images of smiley and frown faces are used, and the frequency percentages are displayed to help children understand the average rating.  Colour is used to draw the eye to the columns of percentages that explain the average rating. It is suggested using a threshold of the following to determine the cut off points in the data, although these break points can be determined by the organizers based on the data.

( = average ratings of 0.0 to 0.5

( = average ratings from 0.6 to 0.9

( = average ratings from 1.0 to 2.0

Figure 12: Example of how to share the data in child friendly formats

	Children’s 

Perspectives
(24 participants)
	Average Rating
	Never True
	Sometimes True
	Mostly True
	Does Not Apply
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	1. Children have a safe place to play right outside their home
	(
	82%
	18%
	0%
	0%

	2. The places for play in the community are also designed to be used by children with physical disabilities
	(
	0%
	25%
	75%
	0%

	3. There are places in the community where children can be in contact with nature
	(
	73%
	18%
	9%
	0%

	4. Children and parents help with projects to change their community
	(
	45%
	35%
	0%
	20%

	5. Children and parents are involved in planning or decisions for the community
	(
	0%
	64%
	5%
	0%


Another way to share the data in visible and friendly formats is illustrated in Figure 13.  In this figure the average ratings are not included; the focus is on sharing the percentages in a visible and child-friendly format.  It is suggest using a threshold of the following to determine the cut off points in the data, although these break points be determined by the organizers based on the data.  While these child friendly reporting formats provide a useful guide for ways of sharing the data with children, communities should feel free to experiment with other creative formats for sharing the results, such as through short skits, animation, puppetry and/or other visual and interactive approaches.
Figure 13: Example of how to share the percentages in child friendly formats
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 = 0-20%
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= 21-40%
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= 41=60%
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= 61-80%
[image: image34.png]


= 81-100%

	Community Service Provider Perspectives 

Priorities For Action on Children’s Rights
	Never True
	Sometimes True
	Mostly True
	Does Not Apply
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	1. Children have a safe place to play right outside their home
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	2. The places for play in the community are also designed to be used by children with physical disabilities
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	3. There are places in the community where children can be in contact with nature
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	4. Children and parents help with projects to change their community
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	5. Children and parents are involved in planning or decisions for the community
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	6. The government asks children and parents their opinions about their lives or their community*
*City council, mayor, etc.
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	7. Children and parents have heard about children’s rights on public television or radio
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	8. Children and parents give their opinion about the budget for programs and services for children 
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	9. It is safe for children to walk and cycle in their community
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	10. Children feel safe from being bullied by other children 
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5.4.2.
 Summarizing Participant Responses in Simple Formats

There are other simpler ways that the results from the assessment can be reported to the community and local authorities.  These include, but are not limited to:

· Lists of the top 5-10 community strengths for children’s rights (determined by sorting the data by the highest average ratings)
· Lists of the top 5-10 areas for improvement regarding children’s rights in the community (determined by sorting the data by the lowest average ratings)

· Lists of the top 5-10 areas in common, or what all participants agreed are strengths and weakness of children’s rights
· Lists of the community’s top 5-10 priorities for action, by group (children versus parents, boys versus girls) 

5.5. Community-Wide Meetings

Once the data is compiled and reported, it is important share the findings with the entire community. This meeting can be the first step in developing a local plan of advocacy and action for children.  Given the wealth of data that needs to be shared back with the community, it may be necessary to first have a general meeting where participants look at the data to simply determine what major domains of children’s rights the community wants to address. This can then be followed up with more specific meetings, looking at the assessment data on each of the different domains that have been identified.
5.5.1: Who Should be invited 
All of those who have participated in the assessment should be invited to this community meeting and as many more as is logistically possible. Ideally, the community-wide meeting should be inter-generational. But not all communities have had experiences with child adult-dialog and the committee may feel that this would not be the most effective way to achieve community consensus. One alternative is to first have a community-wide meeting with boys and girls of all ages and then have some of the children present their conclusions to an adult meeting.

Depending on the nature of a community’s relationship with representatives of the local government it may be a good idea to invite government representatives to this meeting.  Alternatively, the community residents may want time to debate the findings before sharing it with government officials. Either way, they should be invited at some point to see the data and discuss it with the community. In many communities it will be important to also include state or national government officials in the discussion because many decisions that affect children’s daily lives are centralized at this level of governance. Appendix A, which summarizes the full range of child friendly community assessment indicators in relation  to children’s rights and Appendix C, which lists the assessment indicators alongside typical municipal datasets, will be useful in talking with government officials about which city agencies or public entities have jurisdiction over decision making on different community issues.  
5.5.2: Presentation of the Findings 
During the meeting the community assessment committee should present a summary of the dominant patterns of children’s rights and well-being from their synthesis of all of the data gathered from the small groups. The facilitator can assist the CFC assessment committee by preparing charts and other visual materials (as described in the previous section). These should capture the dominant patterns by gender and age but should also give equal attention to capturing the data provided by specific marginalised groups or geographic areas in the community or from children with special needs. Because many of the summary charts will use the same symbols and graphics as was used in the small data collection meetings there is the potential of achieving a high degree of understanding by all participants in this community-wide meeting. Achieving such a high level of common understanding, or transparency, of the process offers the greatest potential for inspiring communal trust, solidarity and subsequent engagement in change by community members.
5.5.3: The use of municipal data at community meetings

As mentioned previously, representatives of the municipal authority may need to be educated on the importance of the kind of data collected through the participatory process described here.  For this reason, it is useful to also provide at the meeting any data about the community that the municipal government has on the conditions for children.  Appendix C includes a description of data that may be collected by municipal authorities on a range of children’s rights.  Community residents are usually not aware of this data. Municipal data is usually only available on a small number of issues compared to the assessments described here. Also, much data is available for a whole city rather than for particular communities. 

There are a number of possible benefits to having both sets of data. Hopefully the municipal government representatives will see that they have no data at all on many issues that are really important to residents and that the resident’s data has benefits for improved community planning.  Community participants and the municipal government agents will also be able to determine if a community’s perception of children’s rights align with some of the more traditional municipal sets of data. For example, children may rate their safety poorly, while police reports show low incidences of crime, making this an important area for community discussion and perhaps further research..

5.4.3:  An inter-generational autobiographical workshop

If the community-wide meetings are intergenerational, it will be important to take steps to ensure that children’s voices are not lost in the discussion. Warm up activities to make both children and adults feel comfortable debating and discussing issues with one another may be helpful to ensure neither group dominates the conversations. The meeting might best begin by having a representative from each age and gender group briefly present their data and their ranking of priorities. Because each representative will be speaking for their whole group, and showing a chart ranking their concerns, they will be capable of feeling a high degree of confidence in what they are saying.  Nevertheless, the children will need to be prepared for this because they probably will not have done anything like it before.  

If a very large attendance at the final community-wide meeting is expected, it may be a good idea to conduct one or two inter-generational group meetings as part of the preparation for the big event.  One very effective way of bringing children and adults together in respectful comfortable dialogue is to have the adults rate their own recollections of their community as children, using the same assessment tools that the children use. A small group of adults from the community (including those who were involved in the assessment about the current conditions, or a new group of interested adults) would be invited to complete the charts by remembering the conditions of their community when they were eight to twelve years old or thirteen to eighteen years old in advance of the meeting or at the meeting.  They then compare and discuss their data with a small group of children of the same age group. Such dialogues can produce valuable data for the community on how the community has changed in its ‘child friendliness’ and this can serve as a spur for raising adult concerns over the current conditions for children. But it can also have the benefit of leading to a very different quality of dialogue between adults and children - by talking of when they were children the adults often adopt a more horizontal or equal stance in dialog with the children and the children become more comfortable speaking about their concerns to adults.
5.6. Sharing the Results Beyond the Community Meeting

 The Guidebook has discussed the process for developing ‘Child Friendly Community’ data but the idea is for the ‘Child Friendly Community’ assessments to simultaneously serve as data to help municipal governments build ‘Child Friendly Cities’. The integrative data prepared by the community, including the separate group charts, will in most cases serve as qualitative data to supplement a municipality’s own city-wide data using more conventional indicators of child well being. However, the methods hereby presented may provide data on many issues that municipalities currently have no information on. As a result, it is highly likely that some officials within municipal agencies will be interested in the data and a municipality may even decide to invest in a systematic sampling of communities using these same tools. How the use of the tools will evolve in different cities is difficult to predict but it is recommended that the highly participatory strategy described here should be preserved if a major goal of this toolkit is to be maintained - to help galvanize civil society to act for children’s rights and to build child friendly communities not just from the top down but from within.  

With the purpose of engaging local authorities and supporting the advocacy process, the assessment committee and facilitator could write a report synthesizing the community data and dialogues and outlining the community’s problems from the perspectives of children, caregivers and community serve providers. The report could also display the list of priorities for action that emerged from the community-wide meeting.

Further, community members who wish to remain engaged in the process could work with facilitators and the assessment committee to share the results of the assessment to many more people in the larger community who will not have attended any of the meetings. Ideally they would also do this in child friendly ways. Some of the possible strategies are:

· Public meetings and presentations by children – Children can create presentations with their own charts, stories, maps, photographs and other supporting information.  Young people could be offered training on how to present to informal neighbourhood groups or at city council meetings or sub-committee meetings. In the Philippines, the child friendly community assessment data is valuable in strengthening the process of children’s representation on the Barangay (neighbourhood) councils.  The boy and girl representatives now have more convincing arguments about the representativeness of their proposals than had previously been the case. 

· Neighbourhood Portraits– Children can create neighbourhood portraits to present their communities and the assessment results. These portraits could consist of visual images, short films, story boards, pamphlets, books or website designed for other young people to learn about a place, for community members to learn about the priorities identified by children and other community actors, and for parents to see what their children are doing in the community.  Neighbourhood portraits of this kind can help educate the community on how to support the realization of children’s rights.

· Media releases/blogs – Community residents, including children, can share their research results with local newspapers and other media outlets such as free or open source online blogs.  A media release, with a summary account of the data and clear charts of the kind  illustrated through blogs and community newspapers, could do a great deal to affect change by bringing the research to a larger audience within and outside the community.

· Intergenerational community workshops – Children often need the help of caring adults to implement their ideas. The inter-generational autobiographical workshop idea described above could be another effective strategy for reaching a larger audience.  People who do not normally feel competent or comfortable speaking in community meetings could become involved. It might also be a way of enabling children to exchange thoughts with powerful community leaders who are not at all used to speaking horizontally with young people. 

· Arts-based outreach – Arts-based programs and exhibitions offer a creative outlet for children to raise public awareness of possibilities for change with different sectors of their community.  For example, children can create plays or concerts or draw murals on buildings to educate parents about their rights and the conclusions of their community assessments.  Children can also design speaking tours in which they convey the results of the assessment through short skits, puppetry or other performance art.
5.7. Developing a Community Plan of Action for Children
A main outcome of the assessment process could be the creation of a community plan of action.  This is an outline of goals related to children’s rights that the community would like to pursue, how they propose to do it and how the impact of actions will be evaluated.  Some key elements to develop a local plan of action should be borne in mind and are listed below. It is expected that a facilitator will help run the process through one or more meetings with community members that have participated in the assessment. 

Concrete suggestions for the facilitator are also outlined below:
· Selecting Priorities of Action 
· Help participants identify a small number of priorities (no more than 10) and place them in rank order for highest to lowest. Priorities will have been identified with the methods discussed previously.
· Involving Local Stakeholders
· Ask participants to identify through a brainstorming activity the community members, decision makers and service providers who can help them implement actions or advocacy initiatives for each priority.  For example, if building public toilets is a priority, who needs to be involved to make this happen?  
· Make a list of stakeholder types (such as school teachers, mayors, business leaders) and specific names of individuals or groups to contact and to whom the completed plan of action should be presented.

· Setting Goals
· Help participants develop at the most two or three achievable objectives for each priority, including both short-term and long-term ones.  An objective is a statement of what the group wants to achieve within a given time frame, such as “Build 30 toilets in one year” (short term goal), or “Improve the infrastructure for the homes in the community so that everyone has access to a toilet” (long-term goal).

· Identifying Potential Actions 
· Write each objective on a separate sheet of paper and brainstorm with the group what needs to be done in order to achieve them. 
·  Ask participants, “How are we going to make this happen?”  One suggestion for facilitating this conversation is to give participants a few cards or sheets of paper and have them draw or write down what needs to happen.  
· Participants can then share their responses with the group after having time to think about it.  
· Facilitators can group similar ideas together to arrive at a final list of potential actions.

· Identifying Resources 
· Plans for local action will require resources.  Resources can be interpreted in a broad sense, to include not only financial needs, but also social or political resources that need to be leveraged in order to successfully implement a plan.
· Help participants think of what would be needed to achieve specific actions.
· Identifying the Need for Additional Information 
· The Child Friendly Community self-assessment results may not be enough to effectively implement a local plan of action. Sometimes additional information needs to be collected to understand a particular issue in greater depth.  For example, community mapping can enable participants to identify the spatial dimensions of an issue, interviewing community leaders and decision makers can help children understand the political dynamics of a situation, or surveying more groups of residents may be required.
· Ask participants to decide which methods would be most appropriate and how they would like to undertake different tasks and responsibilities to complete the process of action planning.
5.8. Monitoring the Process with the Tools
In order to determine the effectiveness of the actions taken by community members and municipal authorities after a given period of time, it will be important to use the same tools to monitor change.  By replicating the use of the community tools every few years it will be possible to track progress in achieving the goals that were outlined in a community plan of action. 
The process should be the same as the one described for the assessment. Results should be widely shared with the community members and with municipal stakeholders to show the effectiveness and impact of the initiatives undertaken and to identify additional or recurring priorities for action.
APPENDIX A: CFC INDICATORS

	Key Indicator

	CRC Article
	Community Tool


	Governance Tool


	Play and Leisure

	Access to safe places for play and sports
	Art. 31
	Children have a safe place to play right outside their home

In the community children have places for play, games or sports

Children have time to play, rest and enjoy themselves
	Are there specific places for children to engage in sports and organized games?

Does the agency responsible for organized games and sports have a process for planning actions based on the assessment of the needs of children?

	Accessibility of play areas for children with disabilities
	Art. 23 and 31
	The places for play in the community are also designed to be used by children with physical disabilities
	Does the responsible agency ensure that play and recreation spaces reflect the needs of children with disabilities?
Are the needs of children with disabilities taken into account in the planning, designing and improving of public spaces?

	Availability of green areas/parks
	Art. 29
	There are places in the community where children can be in contact with nature
	Does the municipality systematically monitor the impact of environmental hazards on children and use this for taking action?

	Respect for cultural diversity


	Art. 13, 29, 30, 31
	Children participate in, or observe, festivals and events of cultures and religions different from their own
	

	Opportunities to interact with friends


	Art. 29 and 31
	Children participate in programs, groups or activities outside of school
	Are there places for children to engage in spontaneous (un-programmed) play and recreation?

Is there any government agency concerned with supporting the spontaneous (un-programmed) play of children?

Are there out-of-school social programs for children and youth?

	Participation and Citizenship 

	Community’s participation in decision making 
	Art. 12, 13, 14 and 15
	Children and parents help with projects to change their community
Children and parents are involved in planning or decisions for the community

The government asks children their opinions about the community*

(City, Council, mayor etc.)
	Are children’s views incorporated into the decision making of the city council?



	Access to internet
	Art. 13 and 17
	Children have access to the Internet and feel connected to what happens beyond the community
	

	Access to information on child rights 
	Art. 4, 13, 17 and 42
	Children/parents have heard about children’s rights on public television or radio
	Are there efforts to raise public awareness on children’s rights?

Are there training programs for all persons dealing with children?  (Including teachers, doctors, nurses, lawyers, judges, police, psychologists, social workers, prison staff, and staff working in institutions)?
Are all policy makers and elected officials trained on children’s rights?

	Existence of policies for children
	Art 4, 13, 17 and 42
	
	Does a strategy exist to address children’s rights at the municipal level?

Do the municipal government’s general plans of action typically include specific sections about children?

Is there a specific municipal plan of action for children?

Is there a specific body that facilitates coordination between all relevant agencies on issues relating to children?

Do the municipal government’s general plans of action typically include specific sections about children?  

Is there a council, special commission or body that broadly debates and creates, or advises, on policies that concern children?

	Existence of a child-centred budget
	Art. 4
	Children/parents give their opinion about the budget for programs and services for children
	Are the overall city budgets and the elements within it analyzed adequately to reveal the proportion spent on children?

	Existence of impact assessment mechanisms
	Art. 4
	
	Do the local plans of action include the assessment of impacts on children?

	Availability of data on children
	Art. 4
	
	Is all data concerning families and children in the municipality made available in a centralized repository?

Does the municipality collect its own data on children and youth?

Does any of the available data allow you to do comparative neighbourhood level analysis on the conditions of children?

Is there household level data?

Does the data include children who live in illegal settlements?

Is there a city report with data on children that is made available to civil society/ the general public?

	Safety and Protection

	Safety of movement within community (walk, cycle or use of public transport)
	Art. 6, 24 and 27
	Children feel safe using buses or other public vehicles

It is safe for children to walk and cycle in their community
	Has the municipal government addressed any of the special issues for children regarding their use of transportation?

Has the municipal government addressed the problems of children’s safety in relation to traffic?

Does the municipal government support the special transportation needs of children with disabilities?

	Respect for diversity/Non-discrimination 
	Art. 2, 12, 13, 14 and 30
	In our community, children are respected regardless of their color, religion, nationality, culture or disabilities
	

	Existence of community solidarity networks
	Art. 27
	If a child is out of home and in danger or at risk, someone will come to help them
	

	Safety from abuse, violence and bullying
	Art. 6, 19, 27, 34, 35, 36, 37, 38, 39
	Children feel safe from being bullied by other children

Children feel safe from violence and abuse (abuse could be verbal, physical or sexual)

Children feel protected from a stranger taking them away

Children know about the risks of using the Internet
	Are confidential mechanisms in place to ensure children are protected from abuse, violence and neglect?

Is there a municipal strategy for the protection of children from trafficking and violence?



	Access to services/counsellors for victims of abuse/violence
	Art. 6, 18, 19, 27, 34, 35, 36, 37, 38, 39
	When in danger, children and their parents know where to report it and get help

There are adults outside of the family with whom children can talk to freely about abuse or

violence to get help
	Are there specialised services for children without caregivers, which prevent and avoid their institutionalisation?

Is there a special advocate or ombudsperson for children?

	Protection from drugs 
	Art. 33


	Children are free from drugs in the community
	Does the L.A. for health promote awareness raising on the prevention of substance abuse?

	Incidence of crime/conflict
	Art 19, 34, 35 and 38
	Children are protected from gangs/armed groups*

*could also refer to armed conflict situations
	

	Availability of care solutions for children not living at home
	Art. 9, 10, 11, 18, 10 and 21
	Children who are separated from their families have options for alternative care in family-like settings

(item asked to community service providers only)
	Are there specialised services for children without caregivers, which prevent and avoid their institutionalisation?

	Access to child friendly justice
	Art. 37 and 40
	Children who get in trouble with the law have access to a separate justice system from adults 
(item asked to community service providers only)
	Is the system for children in conflict with the law separate from the system for adults at the municipal level?

	Existence of measures against environmental hazards and natural disasters
	Art. 6, 25 and 27
	If there is an environmental hazard in the community, children know what to do
	Is there a municipal policy on environmental hazards which includes a section on children?

Does the municipality systematically monitor the impact of environmental hazards on children and use this for taking action?

	Children engaged in work (not harmful and allowing for school attendance)
	Art. 32
	The work children do allows them to go to school 

The work children do is free of health and safety risks
	Is there a municipal strategy on street and working children?

	Availability of services for children not living at home or out of school 
	Art. 6, 20, 26, 28 and 29 
	Children not living at home know where to go to get some food, take a shower and sleep

There are people offering alternative education in the area for children who are unable to attend school
	Are there out-of-school social programs for children and youth?

	Health and Social Services

	Availability of health care facilities
	Art. 6, 24 and 27
	There is a place in the community where parents and children can go for health check-ups and when sick 

There are emergency care facilities that parents can easily go to and use when their children get hurt or fall very ill
	Does the L.A. for health monitor the availability and quality of hospitals and community health centres?

Does the L.A. for health ensure that children are registered for personal health services?

Does the L.A. ensure regular monitoring of children’s health conditions?

Does the L.A. for health monitor children’s nutritional needs?

Does the L.A. for health ensure children’s disabilities are adequately addressed in health services?

	Access to birth registration services
	Art. 7 and 8
	Children are registered at birth
	Is there a system to ensure free birth registration for all children in the municipality?

	Availability of child care facilities/services
	Art. 6, 18 and 26
	There is a place or person where young children can be taken care of if parents need it
	Is there a systematic effort to assess the needs of families with younger children in order to provide for affordable child care?

	Access to immunization 
	Art. 6, 24 and 27
	Children receive all of the immunizations they need 
	Does the L.A. monitor that all children are immunized?

	Availability of and access to social services and counseling services 
	Art. 5, 18, 24, 26 and 27
	There is a place where parents can get advice about their children’s health and development
Parents and children know of mental health care services (such as counseling) for children/teenagers

There are places where families can get food when needed
	Does the L.A. provide support services for all new mothers regarding infant health and development?

Is information on the range of social services made available to the public?

Is there a place where families can go in times of crisis, for financial or other basic survival assistance?

Are there social services for children with special needs?

	Availability of reproductive health services and HIV/AIDS-STDs prevention
	Art. 6, 24 and 27
	If needed, children can get support and orientation from professionals about HIV/AIDS and safe sex
	Does the L.A. for health ensure that family planning and prevention of HIV/AIDS is available in the local health centres?

	Existence of garbage collection and waste disposal system
	Art. 6, 24 and 27
	The community is free from garbage and dirty water

There are public toilets which children can use safe
	Does the municipality manage a system for garbage collection?

Does the municipality enforce recycling measures?

	Quality of air outdoor
	
	The air is clean, smoke-free and stench-free


	Does the municipality systematically monitor the impact of environmental hazards on children and use this for taking action?

	Educational Resources

	Access to school (pre-school, primary school, secondary school)
	Art. 28
	Children go to school

Parents have access to affordable schools in places close to their home

The school schedule is convenient to families

Children have affordable books, paper, pencils and other school supplies in school/preschool
	Does the municipality monitor the enrolment and attendance of all groups of children, and identify patterns of exclusion?

Does the municipality monitor the financial needs of families in relation to children’s enrolment and attendance?



	Gender equality (equal opportunities)
	Art. 2, 28 and 29
	Boys and girls are treated the same way in school


	Does the municipality monitor the enrolment and attendance of all groups of children, and identify patterns of exclusion?

	Children/teacher ratio
	Art. 28 and 29
	Children receive enough attention from their teacher when they need it
	Does the municipality monitor the quality of children’s teaching in schools?

	Availability of education on: 

a. Healthy Living

b. Environment

c. Rights

d. Reproductive Health
	Art. 6, 17, 24, 28, and 29 
	In school children learn about being healthy 

In school children learn how to protect the environment 

In school children are taught about their rights and the Convention on the Rights of the Child

In school children are taught about safe sex 
	Is health education provided for children in school with the support of the municipality?

Is sexual education provided in schools with the support of the municipality?

	Respect for children’s and parent’s views
	Art. 12, 13, 14, 28 and 29
	The ideas of children are listened to by teachers in school

Parents/children have opportunities to give their opinion regarding school decisions
	Are there democratic structures in schools for children’s voices to be heard?

	Respect for diversity/Non-discrimination
	Art. 2, 23, 29 and 30
	In school all children are respected regardless of their color, religion, culture and physical condition

In school children with disabilities are respected and given equal treatment

Schools are accessible for children with disabilities
	Does the municipality monitor the enrolment and attendance of all groups of children, and identify patterns of exclusion?

Is there a strategy to deal with problems of social exclusion, discrimination, and bullying of children?



	Availability of time for play and recreation
	Art. 31
	There is free time in school for children to play games and sports, rest, and spend time with friends
	

	Existence of a safe and protective environment:

a. Incidence of bullying

b. Access to a support person (counsellor)

c. Incidence of corporal punishment


	Art. 6, 19, 28 and 29
	In school there are adults with whom children can feel safe talking to about their problems and feelings

At school, children are disciplined without being physically hurt

Children feel safe from bullying in school
	Is there an independent councillor in the school that a child can turn to for confidential advice and support?

	Access to water (for drinking and washing)
	Art. 6 and 24
	Children have enough good water in school for drinking and washing


	Does the municipality monitor the quality of educational facilities and takes action based on the assessed needs?

	Availability of toilets
	Art. 6 and 24
	The toilets in school are clean and the children can use them easily and safely
	Does the municipality monitor the quality of educational facilities?

	Access to library in school or community
	Art. 17
	Children use the school or community library
	Does the municipality monitor the quality of educational facilities?

	Availability of vocational training / placement opportunities
	Art. 28 and 29
	In the school or community there are programs that provide regular training for children’s future work
	Are there employment programs to support youth under 18 years of age?

	Housing:

	Access to water (for drinking and washing)


	Art. 6, 4 and 27
	Children have enough safe water to drink at home
There is enough water for washing at home
	Does the municipal government monitor the availability and quality of water in relation to families with children and use this for taking action?

	Availability of Toilets (indoor or outdoor)
	Art. 6, 24 and 27
	Children have a clean toilet they can use at home or nearby
	Does the municipal government monitor sanitary conditions in relation to families with children and use this for taking action?

	Access to secure housing 
	Art. 27
	Families have homes they can afford which cannot be easily taken away 
	Is there a systematic process for assessing and monitoring the physical conditions of children’s housing?

	Adequate housing conditions
	Art. 27
	Houses provide adequate shelter for all weather conditions
	Is there a systematic process for assessing and monitoring the physical conditions for children in housing?

	Quality of air indoor 


	Art. 6, 24 and 27
	The air in homes is healthy for children and it is free from smoke and pollution
	Is there a systematic process for assessing and monitoring the physical conditions for children in housing?

	Availability of electricity
	Art. 27
	Houses have electric light


	Is there a systematic process for assessing and monitoring the physical conditions for children in housing?

	Household size (sufficient space)
	Art. 27
	Homes have enough space for children
	Is there a systematic process for assessing and monitoring the physical conditions for children in housing?

	Safety at home 
	Art. 6, 19 and 27
	Children feel safe at home
	


APPENDIX B: SMALL GROUP ASSESSMENT PROTOCOL USED IN THE PHILIPPINES
All throughout, the Guidebook has noted that how the tools are used in any community will depend on many factors, including the particular culture, the political system and the state of governance and participation in that municipality and community and the resources available to conduct the assessment. This example from The Philippines is an illustration of how the assessment process was conducted in one low-income community where participatory local governance is well developed and where resources for facilitating the process were available. It should not be seen as a standard format, but more as an example of how the assessment process can and should be adapted locally.

Sample Meeting Agenda – The Philippines Research Team
_ Going to the FGD site an hour before it is scheduled to begin, in order to prepare the place (i.e., sweep the floor, arrange the chairs, set up and test the sound system (if any), and put up the visual aids on the wall) (30 minutes)

_ Fetching the children and adolescents from their respective houses 30 minutes before the session is supposed to start. However, we did not have to do the same for the mothers and community service providers (30 minutes)

_ When most of the expected participants have arrived in the FGD venue: Filling up the attendance sheet; preparing name labels for the participants and research staff; introducing the names of the research staff, and explaining the purpose of the session (i.e., to gather information on the situation of children, adolescents, and families, which information will be shared with community leaders and residents to assist them in planning development programs) (1 minute)

_ Self-introduction by FGD participants (their name, age, residential area, and, as appropriate, their grade or year in school (for children/adolescents), the number of their children (for mothers), and position in the community (for service providers) (10 to 15 minutes)

_ Explaining how the sticker methodology works, and asking for volunteer participants who would attach the stick-on symbols onto the visual aids (2 minutes)
_ Asking the participants to evaluate the fulfilment of child rights in the community beside the statement on the visual aid (45 minutes. with children; one hour and 15 minutes with adolescents; one hour and 30 minutes with adults [mothers, community service providers])

_ Summarizing the results of the focus group, and thanking the participants (2 minutes)

_ Serving and consuming the merienda or snack, which would consist of a pastry or sandwich, and a tetra pack of orange juice (10 minutes)

_ Distributing tokens of appreciation to participants (2 minutes.)

_ Taking pictures of the participants, as a remembrance of the occasion (3 minutes)
APPENDIXC: CFC MUNICIPAL DATASETS 
MICS: Multiple Indicator Cluster Survey

DHS: Demographic and Health Survey

IHBS: Integrated Household Budget Survey

LSMS: Living Standards Measurement Survey
PISA: Programme for International Students Assessment

HBSC: Health behavior school-aged children

	AREAS OF INDICATORS
	SOURCES
	PARENTS’TOOL
	CHILDREN’S AND ADOLESCENTS’ TOOL

	HOUSING



	Households with access to piped water:

· Indoor

· Outdoor

· Other source of water
Households with access to drinkable water

Households with regular access to water

	MICS

DHS
IHBS
LSMS


	My children have enough safe water to drink at home

My children have enough water for washing at home

We have enough water for cleaning
	I have easy access to a toilet at home or outside my home

I have safe drinking water in my home

	Households with toilets:

· Indoor

· Outdoor
	LSMS

DHS

MICS
IHBS

	My children have access to a clean toilet at home or nearby
	There are public toilets I can use safely and easily

	Garbage disposal
	LSMS

DHS

	The area around our house is clean and free of garbage
	Outdoor places in my community are clean and won’t get me sick if I play there

	Size of dwelling/overcrowding rate (No. of rooms/residents; m2/r residents)
	LSMS

DHS
MICS

IHBS

	My home has enough space so that my children can find a quiet place to be alone
	

	Dwellings with electricity as a main source of lighting 
	LSMS

DHS

MICS
IHBS

	My house has electric light
	

	Dwellings with heating: 

-gas 

-electricity
	LSMS

DHS

MICS
IHBS

	My home is warm enough for my children
	

	Dwellings owned by a household member
	LSMS

DHS

MICS
IHBS

	We have a home that we can afford and cannot be easily taken away from us
	

	HEALTH AND SOCIAL SERVICES


	Children accessing medical services:

· Hospital

· District Health Centre

· Community health centres
	DHS

LSMS

IHBS
	I have access to places in the community that take care of the health problems and check-ups of my children
	If I am sick, I can easily see a doctor

	Closest district hospital/provincial medical centre/community health centre
	LSMS

IHBS

	I have received guidance about my children’s health, nutrition, development and safety


	If I am sick, I can easily see a doctor

	Families/social workers ration
	Local Authorities
	There is a place where someone can advise me about being a parent


	

	Antenatal care coverage
	MICS
	I have received guidance about my children’s health, nutrition, development and safety

I have access to places in the community that take care of the health problems and check-ups of my children

The area around our house is clean and free of garbage

The air we breathe around our house is clean, smoke-free and stench free
	

	
	
	
	

	Maternal mortality rates
	Health sector registries
	
	

	Infant mortality rates
	MICS and health registries
	
	

	Under-five mortality rates
	MICS
	
	

	Immunization rates
	MICS
	
	

	Underweight prevalence
	MICS/DHS/LSMS
	
	

	Households availability of insecticide treated nets
	MICS/IHBS
	
	

	Air quality indicator
	Not available
	The air we breathe around our house is clean, smoke-free and stench free
	The air I breathe in my community is clean and does not make me cough

	SCHOOL/EDUCATIONAL RESOURCES


	Pre-school enrolment rate 
	MICS

DHS

LSMS

School registries
	The working hours of the school satisfy my needs
	I go to school

	Primary school enrolment rate 
	MICS

DHS

LSMS

School registries
	
	

	Secondary school enrolment rate
	MICS

DHS

LSMS

School registries
	
	

	Pre-school attendance rate 
	School registries
	
	

	Primary school attendance rate 
	School registries
	
	

	Secondary school attendance rate
	School registries
	
	

	Gender disparity index i:

- pre-school, 
-primary school,

-secondary
	School registries

MICS


	Girls and boys in my children’s school are treated equally
	In school boys and girls are treated the same

	Schools with piped water/total schools

(pre-schools, primary schools and secondary schools)
	Local authority
	My children have enough drinking water in school
	There is enough good water for drinking in my school

There is enough water in my school for washing

	Schools with toilets/total schools

(pre-schools, primary schools and secondary schools)
	Local authority
	My children have toilets they feel comfortable using in school
	There is a toilet in school that I feel comfortable using

	Schools with libraries/total schools
	Local authority
	My children use the school or community library
	In my community or school there is a library from where I can borrow books



	Primary and secondary schools with children’s councils
	Local authority
	
	My school has a council in which students are elected

	Schools with facilities for children with disabilities
(pre-schools, primary schools and secondary schools)
	Local authority
	
	

	Children in after school programmes/total of children in the age group
	Local authority
	
	My school offers professional training and placement



	SAFETY AND PROTECTION


	Children injured by car accidents 
	Police/health sector registries
	My children are safe from traffic in our community
	I feel safe from traffic in my community

	Cases involving child abuse
	Justice department/prosecutor’s office/courts


	If my child is being hurt by someone in the community, I know that someone will come to help them
	I feel safe in my community even when I am out of home alone

If someone were trying to hurt me when I am out of my home some adult would come to help me

If I feel in danger, there is someone from the police, or other official, who would help me
There are people outside of my family who I trust and who would help me if I were in danger of violence or abuse

	Cases involving child sexual abuse
	
	
	

	Juveniles in criminal procedures
	
	
	

	Children (2-14)experiencing at least one of the following in the past month: non violent aggressions, psychological aggression as punishment, minor physical punishment, severe physical punishment
	MICS
	If my child is being hurt by someone in the community, I know that someone will come to help them
	I feel safe in my community even when I am out of home alone



	Children  5-14 who are involved in child labour
	MICS

Research studies
	My children do work that is safe and does not damage their health
	I do not have too much work to do and have enough time to play and rest

	Children involved in child labour who attend schools
	
	
	

	PLAY AND RECREATION


	Parks in the municipality
	Local authority
	My children have access to safe outdoor spaces in the community where they can go to play with friends whenever they want
	I can hang out with my friends in any public place without adults complaining 

There are outdoor spaces in the community where I meet people of all ages (such as recreation areas, parks or plazas)

In my community I have places for games or sports

	COMMUNITY RELATIONSHIPS


	Festivals per year
	
	My children sometimes participate in, or observe, festivals and events of cultures and religions different from their own
	

	Children spending  time with their peers
	OECD PISA

HBSC
	My children have friends of different races and origins with whom they play
My children have access to safe outdoor spaces in the community where they can go to play with friends whenever they want
	I can find friends to hang out with outdoors whenever I want to





Warm Up Activities


Participant and facilitator introductions


Overview of the goals of the assessment 


Brainstorming/Ice Breaker Activities


Gathering Group Data


Individual completion of assessment tool (optional)


Logging participant perceptions of children’s rights on large charts


Group Discussion of Results


Visual interpretation of the group data


Identification of community strengths for children’s rights


Identification of community weaknesses for children’s rights


Identification of causes of problems in the community


Ranking priorities for action for children’s rights


Concluding the Session


Maintaining the involvement of participants for future meetings
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� For more details on the research, see the multi-country study reporting findings. 


� The database also requires downloading of the DevInfo software from the DevInfo website (www.devinfo.org). Instructions are available on the Child Friendly Cities website.
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� Sudan Report: Child Friendly Community Initative (August 2010). Child Friendly Cities and Communities Research, Prepared by the Sudan CFCI Research Team, Sudan: UNICEF Country Office (Mohamed Sid-Ahmed, Project Director)


� Sudan Report: Child Friendly Community Initative (August 2010). Child Friendly Cities and Communities Research, Prepared by the Sudan CFCI Research Team, Sudan: UNICEF Country Office (Mohamed Sid-Ahmed, Project Director)
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� Corresponding statement to the indicator as stated in the Comprehensive Community Assessment Tool
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